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Introduction 

ommunity schools were popular during the era of civil rights 

as a means of combatting the "political and economic 

subordination"1 that characterized Black life. The Citizenship 

Schools aimed to address the material needs of African 

American adults in the American South. They improved 

students' core handwriting, literacy, and math abilities as well 

as helped build fundamental skills required to register to vote 

amidst the racist restrictions of Jim Crow on Black 

enfranchisement. To that end, the schools were rooted in an 

unwavering belief in American democracy and a deep-seated 

love for the United States of America. The Citizenship School 

organizers believed that real enforcement of school 

desegregation could only happen if political decision makers 

ability to maintain power was tied to their responsiveness to 

their Black constituents. What began as a single Citizenship 

School in the back of a grocery store on Johns Island, South 

Carolina in 1957 quickly spread throughout Charleston County 

and, within a matter of a few years, became a model adopted 

by many of the leading civil rights organizations. 
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hile Citizenship Schools met their goal of decreasing illiteracy 

and increasing Black political participation, this did not lead to 

extensive shifts in the material conditions of working class 

Black people in the United States. As a result, out of the 

shortcomings of civil rights emerged a Black nationalist 

movement for self-determination in the form of Black Power. 

The Organization of Afro American Unity ( OAAU) was a 

vanguard organization during this new era of struggle. A key 

element of the OAAU was the Liberation School, an 

educational space established in 1964 for the community to 

learn the lessons of African American history extracted from 

dominant narratives through a curriculum rooted in the 

Marxist-Leninist method of historical materialism.2 The hope 

was that the Liberation School would prepare a vanguard of 

Black organizers to usher in the qualitative and quantitative 

shifts necessary to radically reorganize society in a way that 

would improve the material conditions for all working class 

people in a way the civil rights era of struggle could not and 

did not. 2) 2)2)2) 
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U nderstanding the different ways in which the Citizenship 

Schools and Liberation School responded to the material 

reality of Jim Crow leads to a crucial research question: what 

can today's organizers learn from the experiences of two of the 

leading adult education programs of the mid twentieth century 

The multiple answers to this question lead to the argument that 

centering the material needs of the communities we organize 

within and using the mass line to achieve the intended goal of 

societal change is essential for successful organizing work. 

This academizine begins with a historiography of the 

Citizenship School and Liberation School models. The 

discussion focuses on the history of the schools, their lead 

organizers, curriculum, and the ways in which they evolved 

over time, the former having emerged during the civil rights 

era and the latter from Black Power. It then identifies key 

lessons to be learned from both models, specifically as they 

can be applied to the work of today's organizers aiming to 

create broad societal change in American society. 

These lessons are positioned within the liberatory cannon of 

Marxism-Leninism to provide added context and help highlight 

additional ways for organizers to think about their work in the 

present political climate. Additionally, this academizine is 

grounded in research done using the archival collections and 

the closed-stacks library housed at the College of Charleston's 

Avery Research Center for African American History and 

Culture. To this end, it utilizes archival materials to help bring 

the ideas discussed to life and demonstrate •t.hepower of 

primary sources 
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Citizenship Schools 

Years before Citizenship Schools spread rapidly across the 

American South, they were only an idea being carefully 

nurtured by community leaders and organizers at the 

Highlander Folk School on Monteagle Mountain in Tennessee. 

Founded in 1932 by Myles Horton, it grew slowly into a racially 

integrated social justice training center focused on helping 

Appalachian communities address their material needs by 

training workers to organize and unionize.3 Twenty years later, 

in recognition of the enormous power of the expected 

Supreme Court decision to overturn legal segregation in the 

Brown v. Board of Education court case, the center turned its 

attention toward explicitly addressing the American South's 

racist Jim Crow system of oppression. They understood that 

community organizers needed to be prepared to see a positive 

court decision through to its logical conclusion and support the 

work of toppling apartheid as it appeared in their local 

communities. 
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One such community organizer who recognized the power 

of the moment and heeded Highlander's call was Charleston, 

South Carolina native, educator and activist Septima Poinsette 

Cla Clark was neither new to the struggle 

against racist Southern segregation nor 

the world of community organizing. Her 

journey started with her education at the 

Avery Normal Institute, a teacher training 

school for African Americans in 

Charleston. After graduating, since it was 

illegal for Black teachers to teach in Charleston public schools, 

she accepted a teaching position on Johns Island, a 

neighboring Sea Island 20 miles south of the city. There her 

eyes were opened to the harsh material conditions forced on 

rural Johns Islanders due to segregation and systemic 

underfunding. Two years later, she returned to the Avery 

Normal Institute to teach, an option that was only possible 

because Avery was a private institution. Around this time, she 

also joined the Charleston branch of the National Association 

for the Advancement of Colored People (NAACP) and 

supported the campaign to end the ban on Black teachers in 

city schools.4 Clark, along with other NAACP organizers, went 

door-to-door canvassing to get petition signatures in support 

of the campaign. Their work was successful, and the law was 

overturned. This marked the beginning of decades of 

grassroots organizing for Clark as she worked to erode the 

racist restrictions enforced on Black people in Charleston and 

beyond. 
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In June 1954, at the encouragement of a friend, she drove 

to Tennessee to attend a Highlander workshop on strategies 

for school desegregation. Clark was left inspired. Much of the 

discussion throughout the workshop centered on 

brainstorming ways for participants to engage their 

communities and increase voter registration to ensure that 

public officials would be held accountable to their Black 

constituents. 5 Like any great organizer, Clark was committed to 

helping others step fully into the struggle against segregation. 

The first person she brought into the fold was Esau Jenkins, a 

Black community leader from Johns Island. To circumvent the 

county's lack of infrastructure, he drove a bus from Johns Island 

to Charleston to help members of the community get to and 

from jobs in the city. While driving, he advocated voter 

registration to his passengers and helped coach them on how 

to answer the required questions to pass the literacy test. 
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Healso founded the Progressive Club in 1948 to organize 

John's Islanders to address the need for improved schools, 

paved roads, and power lines that had long been denied to the 

community. Just two months after Clark's visit to Highlander, 

she brought Jenkins along with her to an August 1954 

workshop to help him develop the skills needed to achieve the 

material changes he sought on Johns Island. Jenkins had long 

recognized that his impromptu lessons on the bus would not 

be enough to generate a large enough pool of Black voters to 

force the monumental changes he desired-he knew that he 

needed a school. 6 

' 

In addition to Jenkins, Clark also 

brought her cousin, Bernice Robinson, 

to Highlander to get involved in the 

ush to make school desegregation a 

reality. Robinson was a beautician with 

her own salon, a community organizer, 

and registered member of the 

Charleston branch of the NAACP. She 

often worked in both roles at the same 

time, encouraging customers in her 

salon to register to vote and read 

issues of The Crisis, the NAACP's 

monthly magazine while visiting her 

shop. 
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Herfirst trip to Highlander was in August 1955 for a United 

Nations workshop, which was also the pivotal session where 

Jenkins brainstormed with others on how to develop a school 

on Johns Island for adults and voter education. The workshop 

concluded with Horton verbally agreeing to find funding for 

the school if Jenkins could find a space to house it. 8 

By the fall of 1956, a school building was secured, and Jenkins 

and Clark set to work looking for a teacher for the would-be 

Citizenship School. Robinson promised that she "was willing to 

give [her] assistance in any and every way possible, since [she] 

had been working with Esau in his community and the 

Charleston community since 1948,"9 However, she was hesitant 

to take on the role of lead teacher. Despite her concerns, Clark 

and Jenkins were convinced she was the perfect fit because of 

her deep connections in the community and lack of formal 

teacher training. Both elements were equally important to them 

because they felt they needed someone that the adult students 

could feel comfortable being vulnerable with about their 

illiteracy, which required the teacher to have pre-existing 

relationships with the community. They also desired a teacher 

who could adapt to the conditions of the classroom without 

having more rigid expectations that formal training might 

provide. 
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"I'm notteacher.a 
/ I We'rehere to learn 
together" 

Robinson ultimately agreed to teach the school despite her 

reservations and found herself driving to Johns Island on 

January 1, 1957 to begin working with the first group of 

students. Ultimately, Clark and Jenkin's assessment of the most 

important qualities of a Citizenship School teacher shined in 

Robinson's classroom. In Robinson's account of the very first 

class, she describes how she arrived with elementary school 

materials given to her by her sisters-in-law, both of whom were 

public school teachers. She soon realized the materials were 

"too elementary to present to Adults" 11 and that she "would 

have to build a curriculum that would meet their expressed 

needs."12 This included teaching students to write their name, 

fill out money orders (so they could acquire items by catalog), 

read mail, and register to vote. 13 These expressed needs grew 

into the curriculum that came to define Citizenship Schools as 

they expanded, first in Charleston County and then across the 

Black Belt South. Students' desire to write their own name and 

read personal letters became the first building blocks of the 

handwriting and literacy aspect of the schools. Their desire to 

write money orders emphasized the literacy component of the 

budding curriculum and introduced an opportunity to teach 

math. Finally, their desire to vote, again reinforced the need for 

handwriting since exercising this right meant passing a racist 

and restrictive literacy test. 
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Thecurriculum demonstrated the necessity "for learning to 

read and write as tools in the process of assuming civic 

responsibilities." 14 These skills were taught with signature 

tracing, the use of newspaper ads, and stories and songs 

rooted in Black history. 

Another element for Robinson to consider was the fact that 

Citizenship Schools were attended by adult learners and, 

because the classes were held in the evening, they often 

brought their children. It was especially important for her to 

engage the children and teens while also creating a climate in 

which young students didn't make adults feel self-conscious 

about their abilities. 15 At first, Robinson used crocheting to 

keep the children's minds and hands busy, but Horton 

eventually sent her materials related to public speaking, so she 

had the teenagers study and prepare talks on topics of their 

choosing. This created an even playing field where both the 

adults and the teenagers had to make themselves vulnerable 

to the rest of their peers. 16 

https://peers.16
https://abilities.15


Through teaching, the need for individualized instruction also 

became clear. Elementary and advanced reading and writing 

books were selected so students could work at their level 

rather than feel out of their depth or like they were being 

talked down to. A general workbook was chosen for math so 

that areas of difficulty could be identified for later individual 

help. As the class went on, the students worked their way up to 

the civic education and voter registration aspects of the 

curriculum. 

Robinson had Highlander reproduce the voter registration 

application and later handprinted the application on chart 

board to tack onto the wall of the classroom. She used the 

blackboard to write difficult and unusual words found on the 

application providing their definitions and breaking them 

down into syllables for easier pronunciation. 17 The purposeful 

teaching and coaching by Robinson led to her students 

successfully registering to vote in Charleston County. They felt 

empowered, not only through the ballot, but because of the 

practical skills they had learned. The students' excitement was 

infectious and adults in neighboring communities were soon 

inquiring about how they could bring the Citizenship School to 

their own backyard. As a result, more schools soon opened, 

with one on Wadmalaw Island, one on Edisto Island, and two in 

North Charleston. 18 However, before each school opened 

Robinson, Clark and Jenkins would bring prospective teachers 

to a Highlander workshop "to let them get a feel for the way we 

work with people and what we do... Then we'd take them back 

and help set up a class." 19 

https://Charleston.18
https://pronunciation.17
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HIGHLANDER FOLK SCHOOL 
MONTEAGLE, TENNESSEE 

HORTON 

January 

Dear Bernice: 

Septima showed me your last letter and I was so pleased to 
learn of the unusual progress you are making at the Adult School . 
You have certainly developedinto an excellent teacher in a very 
short time . I cannot resist bragging about having told you so . 
I remember that ycu had some hesitancy about teaching, although 
you volunteered to do so while we were at the Johns Island workshop. 

My guess is that your love and understanding for people plus 
t ying the purpose of learning to understanding and living up to 
the Declaration of Human Rights and the responsibilities of 
citizenship is the key to your teaching ability . 

The purpose of this letter is not , however, to tell you what 
a wonderful job we feel you are doing, but to let you know that 
I am planning to pay a hurried visit on Wednesday February 6 . I 
have a meeting in Atlanta the day before and cannot resist the 
temptation to drive over to Charleston from there' . I wil l pr obably 
be getting in just a little before the meeting but will definitely 
be there , 

I want to see for myself what the setup is so I can more fully 
understand your repor ts and the developments there. Please do not 
change your programin any way, because it is not my intention t o 
take part . 

If you and Esau think it advisable and woul d not inter fere 
with the program in any way , you mi?,ht ask Bob Wagner (Telephone 
3-5729) if he would come out and take sorne photographs and movies . 
I will bring the equipment along in case you dec i de to do this. 
If you think it woul d interfe re in any way, forpet i t, 

It will be fun seeing you on the 6th and it might be that I 
could stay over the following day . If so, it would be good if 
we could spend a l ittle time going over your plans and program. 

Thanks again for all you are doing. Highlander is very 
proud of you. 

Cordially, 

* 
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Grimbell 
J. 
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From Teaching Students to Teaching 
Teachers 

TheCitizenship School model continued to grow in 

popularity and soon Robinson and Clark found themselves 

faced with the impossibility of, respectively, teaching 

Citizenship School classes and fundraising for Highlander. 

While thinking through solutions, Clark said, "We've got this 

thing; we've got to do it a different way. Let's start getting 

organizations to send people into Highlander to be trained as 

teachers."20 

And so, they began to do just that, with Robinson's focus 

shifting to training would-be Citizenship School teachers and 

organizers at Highlander. The teacher training workshops 

began with a presentation of the Citizenship School idea on 

the opening night and were then followed by a demonstration 

class and lessons. 
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On daytwo, they also covered topics such as "Belief in America 

and her Government," "Belief in the Sacredness of the 

Individual," and "Listing of Problems in the Community as Seen 

by the Students."2 1 Other materials provided to workshop 

attendees balanced similar sentiments of American patriotism 

with "how to" instructions for tasks like writing money and mail 

orders, addressing officials, guidance on paying taxes and state 

election laws. Finally, the workshop concluded by stressing 

how to identify potential students for the Citizenship School 

and organizations that might make good partners in the 

organizers' local communities. 22 

OUR AMERICA 

' 
\

This is a map of the United States of America. It is the home of a 

great American Nation. We are a part of that great nation . We are a l l 

Amer icans . 

Our home is on islands in the Atlantic Ocean in Charleston County on 

the southeast coast of South Carolina. 

We love this great land. It has gi ven us our living for many years. 

It holds opportunities for our children and grand children. 

Day by day we sil ently pour the concrete of love into the furious viol ent 

ocean of hate. Some day that concr ete will build a foundation that will 

-5-

The Supreme Court building and its justices are the symbol of law. 

The White House is the symbol of the free representative government. We 

accept the results of election and abide by the ruling of the courts • 

We, in America know that an educated child is more important to the 

future than any man 's political future. 

"WhatThe voice of the school child can be beard asking about me? 11 

The American way is law and justice. 

Yes , we love this great l and -- America ! 

https://communities.22
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This model of training teacher organizers to coordinate 

Citizenship Schools in their own communities expanded 

beyond Highlander's purview in 1961 through a partnership 

with the Southern Christian Leadership Conference (SCLC). The 

two were perfect partners. Highlander's donors were 

becoming wary of funding large projects due to increased 

Tennessee state repression against the school and SCLC 

needed a new Voter Registration program.23 After months of 

continued negotiations, the male leadership of the two 

organizations reached an agreement. Clark joined the SCLC 

staff as the Citizen Education Program Training Supervisor 

alongside Andrew Young and Dorothy Cotton. Both Clark and 

Robinson strongly disagreed with being separated from one 

another, especially because the decision was made without 

their input, but they also recognized the work still had to 

continue.24 

https://continue.24
https://program.23
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SCLC's C's program operated out of the Dorchester 

Cooperative Community Center in southeastern Georgia. 

Groups of future Citizenship School teachers bussed to the 

campus each month for training.25 Learning many of the skills 

that Robinson and Clark had honed in the initial Citizenship 

School classrooms and training workshops, teachers were 

prepared to guide students in lessons on writing, reading, 

math, and civic education. SCLC adapted a Highlander booklet 

about the schools to emphasize the program's commitment to 

American democracy and the role of the ballot in creating 

social change. Much like she did for Highlander, Clark spent 

much traveling around the South visiting in Black community 

spaces conducting social investigation, to better understand 

the local context. During these trips she also spent time asking 

Black community leaders to identify people they thought could 

lead a Citizenship School. This formed the basis for recruiting 

people to Dorchester to further the spread of Citizenship 

Schools throughout the South. 

https://training.25
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One of the basic weapons in the fight against prejudice and loss of human rights is 

education. The fine edge on that weapon is understanding. The Southern Christian Lead­

ership Conference Citizenship program is designed to acquaint citizens with the way in 

which our government is run and to help them meet voting requirements. It is devoted 

to helping adults help themselves by learning how to solve their community problems. 

Reading and writing skills are invaluable in such a program. The Citizenship School is so 

organized that those who lack these skills may acquire them. It is in these ways that we 

strive to improve the lot of all citizens and extend the bounda ries of democracy and full 

freedom for all. 
Dr. Martin Luther King, Jr. 

King and S.C.L.C. Vice- Pres ident, Dr. C. 0 . Simpkins confer with Attorney 
General Kennedy on voting problems in th e Deep South. 
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The Purpose of the Citizenship School 
The Citizenship Schools are for adults. Their immediate program is literacy. They en­

able students to pass literacy tests for voting. There is also involved in the mechanics of 
learning to read and write an all-round education in community development which in­
cludes housing, recreation, health, and improved home life. Specific subjects are empha­
sized such as safe driving, social security, cooperatives, the income tax, an understand­
ing of tax-supported resources such as water testing for wells anc aid for handicapped 
children, and the structure and function of our local and national government. 

The Citizenship Schools provide a service to the people which is not available through 
any other private or public program at the present time. 

They are open to all people of a community who face problems related to first-class 
citizenship and want to do something about them. 
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Ifthe SCLC's adoption of the Citizenship School model 

signaled the dawn of a new era for citizenship education in 

1961, the creation of the Voter Education Project (VEP) ushered 

in this new era in 1962. VEP was a non-governmental agency 

started by the Kennedy administration to alleviate the 

embarrassment that widespread non-violent direct action 

represented for the United States government in the world of 

global politics. The VEP offered an opportunity to redirect civil 

rights organizations toward a focus on voter registration 

initiatives and away from nonviolent direct action through 

grants administrated by the agency. Groups like the NAACP, 

SCLC, Urban League, Congress of Racial Equality (CORE), and 

Student Nonviolent Coordinating Committee (SNCC) were all 

invited by the agency to apply for grants.26 Despite differing 

levels of debate within each organization about accepting the 

money, most groups ultimately agreed and began their own 

version of the Citizenship School following the models 

established by Highlander and further cemented by SCLC. 

The crescendo of the citizenship era was reached during the 

Freedom Summer, an initiative to register as many Black voters 

as possible in Mississippi in 1964 through the establishment of 

Freedom Schools (which were modeled on Citizenship 

Schools). The project was a coalition between SNCC, CORE, 

NAACP, and SCLC and was met with intense racist violence. 

Organizers and community members faced arrest, 

brutalization, and the bombing of churches and businesses by 

local police, members of the Ku Klux Klan, and other white 

vigilantes. Given the immense level of assault by white 

Mississippians on the Freedom Summer project, relatively few 

Black voters were able to register. However, it did highlight the 

need for not only the Civil Rights Act of 1964 (which had 

passed just as the first Freedom School volunteers were leaving 

training) but for more to be done to combat segregation and 

the violence of racist reactionaries. 27 

https://reactionaries.27
https://grants.26


 
 

 
 

The Voting Rights Act passed the following year in 1965 and 

while it didn't bring about the end of Citizenship Schools; it did 

lead to their retooling as civil rights organizations shifted or 

expanded their mission. For example, Highlander returned to 

its roots of focusing on poor, white Appalachians, while the 

SCLC expanded its mission to focus on class and economic 

inequality. The impact of Citizenship Schools during the era of 

civil rights is undeniable. Black voter registration surged as did 

the number of Black elected officials in southern states.28 Elaine 

Weiss estimates that more than forty thousand adult students 

attended Citizenship Schools and that "by conservative 

estimates, the citizenship schools directly influenced the 

enrollment of hundreds of thousands of new voters."29 

ANNUAL STATISTICAL REPORT 

June 1963 - June 1964 

Number of persons trained ... . . . .... . .. . . . . .. .. . . ..... .• . . 50 2 

Number of states represented . ..... . .. . . .. . .. . , .. , ....... .. . 12 

Number of classes conducted after training..... ...... ...... .. 413 

Number of persons in classes .. ... ...............•......... 6,581 

Number of persons registered. . ...................... . . ..... 25,962 
(Students and others influenced by Citizenship Training) 

MBER TRAINED AT FIVE-DAY WORKSHOP 

Dates Students 

June 17 - 21, 1963 57 

August 19 - 23 65 

September 16 - 20 36 

November 18 - 22 68 -
January 6 - 10, 1964 (Penn Center) 43 -
February 17 - 21 63 

March 23 - 27 46 

April 27 - May 1 36 

June 15 - 19 (Bricks) 42 

46 

502 

June 22 - 26 \ 

https://states.28
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Education for Liberation 

Therise in Black voters and Black elected officials did not 

necessarily translate to widespread change in material 

conditions for the majority of working class Black people in the 

United States. The continued gaping disparities in education, 

housing, health care, income, infrastructure, and policing led to 

a Black populace increasingly disillusioned by the 

shortcomings of civil rights. It was out of this fog of dismay that 

the Black Power era arose. Black Power was the psychological 

antidote for the feelings of "impotence and despair" running 

rampant in the community in the early 1960s.30 The term was 

coined by Mukasa "Willie Ricks" Dada and popularized by 

Kwame Ture (formerly Stokely Carmichael), both of whom were 

members of SNCC. 

It appealedto organizers and actIvIsts who saw its 

emergence as an opportunity to redefine themselves and their 

struggle on their own terms by revising what it meant to be 

Black. Black Power stood for Black self-pride and Black self­

determination, and it "transformed America's racial, social, and 

political landscape."3 1 The Black Power era birthed numerous 

Black-led organizations from self-help and quasi-capitalistic 

formations to Marxist, anti-imperialist, and Pan-African 

organizations, which sought a radical restructuring of American 

society and fundamentally challenged the idea of Black 

citizenship. The collective impact of these groups led to a 

watershed shift in Black consciousness in the United States, 

wherein Black people no longer narrowly grappled with the 

question of integration versus separation and instead began to 

question their relationship to and the legitimacy of American 

democracy. It was within this socio-political context that the 

OAAU emerged. 

https://1960s.30
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The OAAUwas one of the most progressive human rights 

organizations of its time founded by Shabazz in 1964 after a 

trip to Africa. It was an international Pan-African organization 

meant to serve as the United States chapter of the Organization 

of African Unity (OAU), which had been founded the year 

before in Addis Ababa, Ethiopia by Kwame Nkrumah, Ahmed 

Sekou Ture, Julius Nyerere, Gamal Abdel Nasser and other 

African heads of state.32 Shabazz saw the issues facing these 

leaders as inseparable from the issues faced by African 

descended people in the United States. As such, the OAAU 

was envisioned as a platform through which to shift the terrain 

of the Black liberation struggle in the United States away from 

the limitations of domestic civil rights and toward an 

international human rights platform to build solidarity with the 

oppressed peoples of Africa, Asia and Latin America. 33 

HOTEL h ST . 7th AVE . , N. 
6-4093 

UNION FEDERAL SAVINGS 

BOSTON 
BOS T ON , 

https://America.33
https://state.32
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Hebelieved "our problem was no longer a Negro problem 

or an American problem, but a human problem. A problem for 

humanity. A problem which should be attacked by all sides of 

humanity."34 In terms of domestic goals, the OAAU promoted 

"freedom, equality, justice and dignity" and self-determination 

for Black America. 35 Its goal was to fight exploitation, racism 

and white vigilante violence. "The OAAU is going to have 

classes in all the various sciences that you and I need to know­

karate, judo... You come on in the OAAU and we'll train you. 

Show you how to protect yourself," Shabazz said.36 "You can't 

use kids against the Ku Klux Klan. What you need are armed 

and equipped units, and if the government won't send them, 

we will. I've never advocated violence, but I do believe 1n 

protecting ourselves from those who want to harm us."37 

In early 1965, Shabazz hosted an OAAU interest-meeting at 

a cafe in Harlem where he expressed his desire to develop the 

educational component of the OAAU.38 James Eber Campbell 

attended the meeting and volunteered to lead this charge. 

https://America.35
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ampbell was a revolutionary organizer, English Language Arts 

educator and native of Charleston, South Carolina.39 He was a 

veteran of World War II, the Korean War and civil rights 

organizing. He graduated with a degree in English and a minor 

in Theatre from Morgan State University in Baltimore, Maryland 

in 1953 and eventually relocated to New York City where he 

pursued a career in acting.40 The typecasting and limited roles 

available to Black actors at the time proved demoralizing. It 

became clear that the more desirable roles were reserved for 

Black actors able to "pass" for white, while those who could not 

were relegated to playing stereotypical parts like domestic 

workers. To circumvent this, Campbell cofounded a Black 

theatre group called the Arena Players as a creative space for 

Black artists. 41 

\ I I 

https://artists.41
https://acting.40
https://Carolina.39
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Whileshort lived, he did make meaningful connections with 

other radical artists like Amiri Baraka, a principal voice of Black 

Arts who later became a revolutionary socialist, and member of 

a Marxist-Leninist formation.42 Together Campbell and Baraka 

embarked on a venture to bring theatre to the inner city, 

traveling around Harlem putting on street corners plays.43 This 

venture too was short lived and ultimately, theater work proved 

too unreliable for Campbell. However, the connections he 

made in the theatre world altered the trajectory of his teaching. 

During this time he connected with blacklisted actors while 

working off Broadway. They encouraged him to study the 

writings of communist thinkers like Karl Marx, Vladimir Lenin, 

and Mao Zedong and their contributions to the revolutionary 

theory of Scientific Socialism.44 Campbell used these teachings 

to shape the Black Studies curriculum he developed after he 

left acting to pursue a more stable job as a full time English 

Language Arts teacher and, it was around this time that he 

joined the OAAU.45 

https://Socialism.44
https://plays.43
https://formation.42
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The OAAU , statement of aims says education "is a 
means to help our children and people rediscover their identity 

and thereby increase self-respect... We must realize the need 

for adult education and for job retraining programs that will 

emphasize a changing society."46 Campbell's experience as an 

educator made him an asset to realizing these organizational 

goals and he volunteered to lead this effort. Campbell founded 

the OAAU Liberation School in the fall of 1964 and his 

background as a Marxist meant that it would take on a different 

character than the Citizenship and Freedom Schools that came 

before it: 
I wanted to call it the Liberation School because I saw 

the OAAU in alliance with what the OAU was doing and 

they were supporting liberation movements. Liberation 

is a breaking away from your previous conditions of 

servitude. Freedom [or citizenship], I read as applying for 

a job at an agency that had just been oppressing you. 47 

ORGANIZATION OF AFRO -AMERICAN UNITY 
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AFoundation of Historical Materialism 

Thequalitative distinction between Citizenship/Freedom 

Schools and the Liberation School, was its "Liberationist" 

ideological framework and Campbell's use of historical 

materialism to ground the lessons.48 Historical materialism is a 

term that stems from the Marxist tradition of dialectical 

materialism, but the terminology was not coined by Marx, nor 

did he create the concepts of dialectics or materialism. Rather, 

his revolution was in building upon previous philosophical 

schools of thought. For example, under Marxist philosophy 

dialectics is a concept which suggests contradiction, or the 

unity of opposites, is the inherent driving force in all things. 

Examples........ of this include plus and minus 
in mathematics, action and reaction in mechanics and the class 

struggle, e.g., slave versus master or the working class versus 

the ruling class, in social science. Materialism, under Marxism, 

asserts the primacy of matter over consciousness, e.g., "I am, 

therefore I think," as opposed to idealist philosophy which 

starts with the "idea" or consciousness first approach, i.e., "I 

think, therefore I am." Taken together, the Marxist theory of 

dialectical materialism suggests the material conditions of 

society are the primary drivers of social change, especially as it 

relates to economics. The theory of historical materialism 

extends from this base and applies dialectical materialism to 

the study of human history.49 

https://history.49
https://lessons.48
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Historical is a worldview which suggests societiesmaterialism 
are defined by their modes of production and develop around 

their relation to the means of production, i.e., what 

commodities societies produce and how those commodities 

are produced and exchanged. Modes of production are 

composed of a base and superstructure, i.e., a dialectic of 

varying elements which interact with and feed off one another. 

The base includes the means of production (raw materials, 

land, tools, and machines), labor power (or one's ability to sell 

their labor) and relations of production (the social relations in 

which workers produce goods and services). 50 These elements 

determine the superstructure, or the legal, political and cultural 

practices which develop out of the economic base. 51 

SUPERSTRUCTURE 
PHENOMENA UNRELATED TO PRODUCTION 

Art Law 
Family Media 
Culture Science 
Religion Politics 

Philosophy Education 

BASE 
LABOR POWER 

MEANS OF PRODUCTION 
tools, machines, factories, land , raw materials 

RELATIONS OF PRODUCTION 
Lumpen proletariat, working class, petit bourgeoisie, 

non-monopoly capitalist, monopoly capitalists 

https://services).50
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For example in slave societies the 

economic base consisted of enslaved labor and the means of 

production upon which slavery depended included large tracts 

of arable land, farm equipment, agricultural seed, etc. which 

was owned by the enslaver class who also appropriated the 

wealth generated by the enslaved class. The superstructure, 

which developed from th is base, existed to justify the economic 

reality wherein human beings were commodified and owned 

as chattel. This manifested materially in laws such as the Three­

Fifths Compromise, the 1850 Fugitive Slave Act, and the 

promotion of biblical scriptures by enslavers, such as 

Ephesians 6:5-8, and Colossians 3:22-24, which suggest slaves 

should respect and obey their earthly masters. As the 

economic base develops, the superstructure must keep pace in 

its capacity to reflect and reinforce the mode of production 

from which it arises. Revolutions occur when irreconcilable 

contradictions in a particular society advance to such a degree 

that existing class forces must be abolished and new ones 

established with new relations of production (base) and thus 

governance (superstructure), 1n accordance with the 

established mode of production. 52 

Examples of revolutions which led to the end of the slavery 

mode of production can be seen in the Haitian Revolution on 

the island of Saint Domingue and the American Civil War, 

particularly after the period in which Black soldiers were 

granted the legal right to bear arms up through the period of 

Radical Reconstruction. Capitalism is the current mode of 

production under which the masses of the world's people live 

and what Campbell trained Liberation School students to 

critically analyze. 

https://production.52
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Capitalismis an economic 

system based on the exploitation of surplus value, i.e., the 

unpaid labor of the working class by the ruling (owning) class. 53 

Under this system there is an inherent contradiction between 

workers and owners that cannot be reconciled. The means of 

production are privately owned by the ruling class and wealth 

is collectively created by the working class. Wages are 

depressed and working conditions are poor, in accordance 

with the concentration of wealth at the other end of the class 

spectrum. Human rights such as housing, food, health care, and 

education are commodified and sold to the highest bidder. 

The superstructure functions to reinforce th is th rough a 

repressive legal apparatus, militarized police force, 

criminalization of the poor, corporate-owned media which 

glorifies overconsumption and a political system which 

obscures the true nature of the functioning of society under the 

guise of a genuine democracy. 54 

Liberation School class sessions, whether led by Campbell or 

other instructors, were structured in such a way as to illuminate 

contradictions of capitalist society such as that between the 

working class and the ruling class, i.e., those who create the 

wealth and those who appropriate it. An essential element of 

these classes were the ways in which they highlighted how 

capitalism was made possible through the pnm1t1ve 

accumulation of wealth via the occupation of Indigenous land 

and natural resources, coupled with the capture of enslaved 

African labor to work said land. In this way, and through these 

educational means and methods, Campbell attempted to 

prepare students for the inevitable responsibilities that come 

with the revolutionary transformation of society. 55 

-

https://society.55
https://democracy.54
https://class.53
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"We must prepare a way for those who come 
after us"56 

. 

The OAAU Liberation School met every Saturday. It 

consisted of two consecutive sessions, the first for youth 

(mostly middle school aged) and the second for adults. 57 

Campbell developed the curricula for the respective classes, 

which he said centered on Black Studies with a Marxist 

influence and historical materialist orientation. 58 Guest lecturers 

like James Shabazz, John Henrick Clarke, Jack O'Dell, Dr. Keith 

Baird and Dr. Ben Jochanan, under Campbell's guidance, led 

sessions on topics like the "Arab Slave Trade and Exploration," 

the "After the Partitioning of Africa" and "Foundations of Racism 

in American Life."59 Grounding Liberation School students in 

this history was central to giving the OAAU "direct contact, 

direct communication and cooperation with [their] brothers 

and sisters all over the earth" and connecting the Black 

liberation struggle to liberation struggles of oppressed people 

around the country and the world. 60 

I 

I 

https://world.60
https://orientation.58
https://adults.57
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One of the many prominent- OAAU members and 
Liberation School students was Japanese American human 
rights activist Mary "Yuri" Kochiyama. During WWII, Kochiyama 

and her family were incarcerated at a concentration camp in 

Arkansas. 61 The discrimination she experienced at the hands of 

the United States government set her on a revolutionary path 

of activism. Later in life, when she and her husband settled in 

Harlem, Kochiyama's anti-war and human rights organizing led 

her to cross paths with Shabazz after being arrested at a 

Brooklyn protest. 62 Her subsequent relationship with Shabazz 

led her to help co-found the OAAU. She also began attending 

Liberation School classes and recorded detailed notes. 

https://protest.62
https://Arkansas.61
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Kochiyama'sclass notes attest to 
Campbell's masterful grasp on historical materialism and 

curriculum development, as evident in documents dating from 

a December 12th, 1964 lesson based on a recording of activist 

and organizer Fannie Lou Hamer. 

Hamer was a SNCC field secretary who, in June of 1963, had 

been severely beaten by white police, along with five other 

organizers, after attempting to integrate a lunch counter in 

Winona, Mississippi. 63 Still bruised from her brutalization by 

police, she traveled to Harlem to meet with the lawyer of Dr. 

Martin Luther King, Jr. about her experience. Campbell, who 

was connected with key organizers in Harlem, was told to pick 

Hamer up from the subway station and host her at his home. 

He also accompanied her on some of her subsequent speaking 

engagements where she discussed her beating and 

experiences growing up in apartheid era Mississippi. 64 Many of 

these discussions were recorded and Campbell used one of 

them to ground a her early childhood experiences in historical 

materialism: 

Was asked to pick cotton at the age of [six]. 30Ibs by 

the end of each week for a community tract... father 

bought mules, wagon, farming equipment over years. 

White neighbor killed mules, cows with Paris Green (a 

poison) placed in [a] trough. Had to go back to back 

breaking work... Mother was paid $1.25 a day (11 ½ 
[cents] an hour).65 

Her recording illuminated an economic base which centered 

around the production of short staple cotton and the labor 

exploitation she and her parents experienced. Regarding the 

base's impact on the superstructure, especially with regard to 

education and family life, Kochiyama noted, "School lasted but 

4 months. Had no clothes to wear. Twenty children in family... 6 

girls and 14 boys."66 

https://hour).65
https://Mississippi.64
https://Mississippi.63
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A subsequent Liberation School lesson on the history of Africa, 

led by a Zambian PhD candidate K. Mushasu, was broken down 

into six parts beginning with early human history on the 

continent and ending with the African independence 

struggles. 67 

Kochiyama'snotes from part one of 
the series dated January 9th, 1965, highlight his explanation of 

the mode of production during the "earliest time in East Africa" 

as primitive communalism (base). He described the region as 

having been occupied by groups such as the San and Khoi 

who hunted using bow and arrows and spears as well as built 

"dome-shaped" shelters (superstructure) from native grasses 

and other materials. As time progressed he described the 

development of some ancient African cultures to a feudal 

mode of production (base) with chiefs who had 

"representatives with judicial power" (superstructure) that 

traveled throughout the empire on their behalf. He described 

tribes who fought and won political power becoming lords 

over less powerful peasant communities. 68 Campbell's 

historical materialist teaching of history and his encouragement 

of Liberation School guest lecturers to do the same, was done 

in an attempt to raise the class consciousness of his students. 

He hoped to develop them into revolutionary organizers 

capable of leading the liberation struggles that would reshape 

society so that oppressed peoples could live lives free from 

exploitation, bigotry and inequality. 

https://communities.68
https://struggles.67
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" Here to ourselves 

must have pride ourselves,and 
confidence in our power as human-beings. 
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The Demise of the OAAU 

Shabazz was the OAAU's center of gravity, and he too made 

guest appearances in Liberation School classes. However, like 

many prominent Black revolutionaries, he had come under 

increased surveillance on the part of the United States 

government at least since his first visit to the continent of 

Africa. His house was also mysteriously firebombed on 

February 14th, 1965. 

One week later, on February 21st, 1965, Shabazz was 

assassinated. Kochiyama's class notes from the day before 

indicate Shabazz would be speaking at the Audubon Ballroom 

the next day at 2:00PM. Little did she know she would be the 

one cradling his body in her arms after the shots rang out. 69 

Her class notes suggest that the Liberation School continued to 

meet largely uninterrupted through April of that year, but the 

devastating loss of Shabazz was a demoralizing blow to the 

movement. 
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Shabazz's sister Ella Little-Collins attempted to keep her 

brother's legacy alive by taking over as president of the OAAU, 

but its members faced increased repression by the Federal 

Bureau of Investigation, and the Liberation School ultimately 

closed its doors after nine months of operation with only twelve 

official graduates. 70 

. 

. 

https://graduates.70


 

 

46 

Campbell enrolled in a master's program at theeventually 

Bank Street College of Education where he developed Black 

Studies courses grounded in historical materialism, building on 

the foundation he laid during his time leading the Liberation 

School. 71 

During this same time, the FBl's counterintelligence program 

(COINTELPRO) also increased its surveillance of suspected 

communists, socialists, Black radicals and other groups, relying 

on informants to infiltrate their organizations, gather 

information, sow discord and spread dissent.72 Coincidentally, 

Campbell's house was broken into and his recordings from the 

Liberation School, including many of Shabazz's tapes, were 

stolen. He became increasingly paranoid and soon after he 

earned his masters in Education, Supervision and 

Administration in 1972, Campbell moved to Tanzania where he 

would remain for the next decade.73 

https://decade.73
https://dissent.72
https://School.71
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Reaching for Liberation 

Educators and organizers today can glean multiple ....::::i 

lessons from a close examination of both the Citizenship 

and Liberation Schools. The first, core lesson is that the 

Citizenship Schools were never a static or fixed concept in 

the minds of the organizers who brought them to reality. 

They were living and evolving places of learning. While 

they were guided by central ideas and the aim to register 

African Americans to vote, they were always rooted in the 

local context in which they operated. One of the most 

important strengths of the Citizenship Schools was their 

inadvertent application of an organizing methodology­

seen in the Chinese revolution: Mao Zedong's theory of 

the mass line. Mao states that: 

"The people, and the people alone, are the 
motive force in the making of world history."74 
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In other words, change makers must first orient themselves 

around the felt needs of the people, basing the work on their 

actual concerns and from there developing "policies, plans, 

ways to fight back, that people will take up as their own. And 

this is the only way to test whether the theory, analyses, plans, 

etc. are correct." 75 Reflecting on the success of the Citizenship 

School methodology, Robinson states: 

You may feel that a certain situation is bad and you 

need to change that overnight. But the way you might 

want to go about it might not be the way the people 

want to go. And the situation you want to change might 

not be the one they think needs changing. You are 

going to have to work with people. You are going to 

have to find out what they feel is their greatest need in 

any particular area. When you find what their greatest 

need is, then you work with them on that need.76 

She continues: 

Causing political change through voting was too 

intangible at first. They wanted to be able to order 

something out of a catalog, or read a letter from one of 

their children from out of town without having to take it 

to a neighbor or their white madam. That meant more 

to them than a registration certificate at that moment. 

They just couldn't see that far down the road. So you 

dealt with them on that level. You had to. Then the rest 
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WhileMao's analysis of the mass line is framed with the goal of 

ushering in a socialist revolution, it holds relevant lessons for all 

organizers seeking to create large-scale societal change. In her 

reflection, although she doesn't refer to it as such, Robinson 

frames the Citizenship School model as being reflective of a 

mass line approach for African Americans who were living 

under and seeking to escape the racist brutality of Jim Crow. 

There is no evidence to suggest that Robinson, Clark or Jenkins 

identified as communists, but the care with which they 

incorporated the mass line into the Citizenship School model 

speaks to the universality and usefulness of its application. 

Without regard for the concrete and specific needs of the 

masses, any organizing effort will struggle to grow and connect 

with the people it aims to support-it will either be too far 

ahead of or too far behind the people. The Citizenship Schools 

avoided this by centering the material needs of the 

communities in which they organized instead of a dogmatic 

emphasis on civic education and voter registration alone. 

The other lesson of the Citizenship Schools requires an 

assessment of their goal to effectuate political change through 

voter registration and voting. Undoubtedly, the Citizenship 

Schools brought about significant change in the American 

political landscape. They, alongside non-violent direct action 

and the threat of violent direct action, helped contribute to the 

toppling of Jim Crow apartheid as well as address the material 

needs of Black southerners. 
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However, more than fifty years removed from the widespread 

popularity of the Citizenship School model and ratification of 

the Civil Rights and Voting Rights Acts, it is evident that Black 

southerners and, more broadly, Black Americans are still barred 

from full participation in American "democracy." African 

Americans face the same capitalist exploitation, racial 

discrimination and violence that were enshrined in both the law 

and societal customs of Jim Crow. In an undated essay, entitled 

"The Vocation of Black Scholarship: Identifying the Enemy," 

Clark lays out her analysis of how structural oppression 1n 

America persisted despite the end of legal Jim Crow. 

The black scholar must speak the truth about the 

enemy nationally and locally. We must produce and 

encourage precise carefully documented studies of the 

educational, political, economic, military and cultural 

systems of white oppression. We study these systems 

of oppression... they are systems built on the blood 

and subjugation of our ancestors. We seek to know 

them to speak the truth and to free our minds so that 

we may sweep past their deathly hold, disassemble the 

structures, ravage the very foundations of evil and 

move towards the new acts of building which are the 

first calling of every human society. 78 

5 years later, one such study was published in the form of 

"The State of Racial Disparities in Charleston County, South 

Carolina, 2000-2015," which elucidates many of the ways these 

systems still shape modern life for Black Charlestonians. 79 

Police violence still shapes society in the form of shooting 

unarmed Black people in the back, 80 brutalizing Black children 

selling Palmetto Roses,81 or turning a blind eye to deaths 

stemming from purposeful neglect and abuse in the Al Cannon 

Detention Center. 82 

https://Center.82
https://Charlestonians.79
https://society.78
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The intentional over policing of Black communities leads to the 

disenfranchisement of millions of American voters through 

felony convictions. 83 Regarding education, separate but equal 

1s no longer the law of the land, but segregation still dominates 

the Charleston Country School District as white parents opt to 

send their children to private and charter schools, while Black 

and Latino children are the predominant population of the 

lowest performing and most underfunded public schools. 84 

Historically Black neighborhoods are plagued by 

underinvestment manifesting in the form of food deserts and 

unsafe housing conditions for the residents. 85 At the same time, 

rapid development and high property taxes have forced many 

Black families to give up their homes in pursuit of more livable 

conditions outside of the city or county. 86 Furthermore, the 
racial pay gap is alive and well in, with Black families earning 

60% of what white families earn in Charleston County. 87 

This material reality begs the question of whether c1v1c 

responsibility and voter registration still offer the same promise 

of a better tomorrow. Rather than suggesting that voting lacks 

power, especially considering how anti-democratic forces have 

restricted voter rights (e.g., voter identification laws, 

gerrymandering, and corporate lobbying), the lesson from the 

Citizenship Schools is that today's organizers need to think 

much larger than the ballot. Especially if the goal is to create a 

societal change capable of eradicating these interlocking 

systems of oppression which restrict life for the vast majority. 

https://County.87
https://county.86
https://residents.85
https://schools.84
https://convictions.83
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organizers attempted to do just that. By training community 

members through a curriculum grounded In historical 

materialism, Campbell hoped to prepare and equip nascent 

Black and working class leaders with the tools to not just 

understand society as it is, but to fundamentally transform 

society-root and branch. 

For organizers today, or people seeking to make posItIve 

societal changes, the Liberation School model demonstrates 

the necessity of an approach to education wherein people are 

empowered to govern themselves rather than provide consent 

to be governed. Campell drew inspiration from successful 

revolutions across the world, like those of Cuba and China, 

wherein poor and oppressed people not only challenged 

injustices but won state power and went on to govern 

themselves in their own interest. Liberation school organizers 

tried to go beyond the Citizenship School model and 

anticipate where the movement was going. They understood 

that the civil rights movement would face structural 

impediments due to the nature of democracy under a capitalist 

system. They were correct in this assessment, so much so that 

their organization fell apart under the weight of anti­

democratic forces of the state, culminating in the assassination 

of Shabazz, and many of his contemporaries. 

The years that followed the end of the Liberation School only 

revealed more interest in the kind of political education that 

the school offered. Had the school existed in the latter half of 

the 1960's and into the early 1970's, it likely would have had 

the opportunity to absorb and influence the waves of Black 

youth oriented toward liberation and more class-based 

emancipatory projects. 
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While the Liberation School no longer existed, the need for it 

made itself clear and felt as young Black people drifted out of 

the civil rights camp and more firmly into the era of Black 

Power. 

The Liberation School was cutting edge and would have been 

a vital part of the ensuing Black Power political developments. 

However, without the ability to root itself in a place or 

community, ideas alone cannot change the world or our 

material reality. Unlike the Citizenship School model, which was 

institutionalized, the Liberation School model was unable to 

create lasting infrastructure due to the assassination of its 

founder and the subsequent state repression of its remaining 

members. Schools are institutions that train, and the training 

that many young Black people interested in progressive and 

radical social change needed, they found in the actual 

struggles against the state. The building of a school is a 

struggle, but the struggle is a school in and of itself-it is 

educational terrain where participants learn about society and 

themselves. Without institutions like the Liberation School, 

generations of Black youth interested in revolutionary change 

had to learn from the raw, and often deadly, experience of the 

fight for social justice in the United States. The struggle was 

their school, in lieu of having actual schools where strategies, 

tactics, and questions of organizing liberation could be worked 

out. 
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So despite the short-lived existence of the OAAU 

Liberation School, we need it now more than ever before 

because those facing injustice will not give up seeking 

liberatory ideas and emancipatory frameworks. In fact, these 

yearnings will continue to exist and will deepen in a society as 

dynamic and contradictory as the United States. The Liberation 

School may no longer exist, the founders may have all passed, 

and the actual work of the school may not be widely known, 

but the yearning of oppressed and exploited people to fight 

against their oppression will never dissipate, nor will the desire 

to know not just what is happening to them, but why? After all, 

philosophers have interpreted the world in this or that way, but 

the point is to change it and the organizers' work is to do just 

that. 



55 



 
56 

Further Reading 
Al-Shabazz, llyasah and Boyd, Herb, eds. The Diary of Malcolm X: 
El-Hajj Malik El-Shabazz, 1964. Third World Press: Chicago, 2014. 

Aptheker, Herbert. The Era of McCarthyism. Marzani and Munsell: 
New York, 1962. 

Buh le, Mary Jo, Buh le, Paul, and Georgakas, Dan, eds. 
Encyclopedia of the American Left. Oxford University Press: 
Oxford, 1998. 

Burns, Emile. An Introduction to Marxism. International 
Publishers: New York, 1966. 

Carawan, Candie and Carawan, Guy. Ain't You Got a Right to the 
Tree of Life?: The People ofJohns Island South Carolina-Their 
Faces, Their Words, and Their Songs. University of Georgia Press: 
Athens, 1966. 

Chesnokov, Dimitri lvanovich. Historical Materialism. Progress 
Publishers: Moscow, 1969. 

Drago, Edmund. Charleston's Avery Center: From Education and 
Civil Rights to Preserving the African American Experience. 
Arcadia Publishing: South Carolina, 2006. 

Engels, Freidrich and Marx, Karl. The Communist Manifesto. 
International Publishers: New York, 2008. 

Freire, Paolo. Pedagogy of the Oppressed, 50th Anniversary 
Edition. Bloomsbury Academic: New York, 2018. 

Payne, Charles M. and Strickland, Carol Sills., eds. Teach 
Freedom: Education for Liberation in the African American 
Tradition. Teachers College Press: New York, 2008. 

Zecker, Robert. "A People's University": Communist Workers' 
Schools, 1923-1956, The Labor and Working Class History 
Association, 2024. 



57 

Page 1: Co-Op Store with Alice Wine behind the counter photograph, Undated, 
Esau Jenkins papers, Box 1, Folder 24, Avery Research Center for African 
American History and Culture, College of Charleston, Charleston, SC, USA. 

Page 2: Liberation School graduation pamphlet, James E. Campbell papers, Box 4, 
Folder 25, Avery Research Center for African American History and 
Culture, College of Charleston, Charleston, SC, USA. 

Page 4: Highlander Reports, August 1961 to December 1964, Bernice Robinson 
papers, Box 3, Folder 3, Avery Research Center for African American 
History and Culture, College of Charleston, Charleston, SC, USA.; Bernice 
Robinson and Septima Clark teaching photograph, Undated, Bernice 
Robinson Papers, Box 3, Folder 19, Avery Research Center for African 
American History and Culture, College of Charleston, Charleston, SC, USA. 

Page 5: Septima Clark photograph, May 1973, Septima P. Clark papers, Box 16, 
Folder 1, Avery Research Center for African American History and Culture, 
College of Charleston, Charleston, SC, USA.; Avery Normal Institute class 
of 1915 class photograph, Avery photograph collection, Folder 40-2, Avery 
Research Center for African American History and Culture, College of 
Charleston, Charleston, SC, USA. 

Page 6: Esau Jenkins, Alfred Fields, and Rev. Willis Goodwin photograph, Undated, 
Esau Jenkins papers, Box 1, Folder 24, Avery Research Center for African 
American History and Culture, College of Charleston, Charleston, SC, USA. 

Page 7: "Esau Jenkins and Myles Horton" photograph, Undated, Esau Jenkins 
papers, Box 1, Folder 24, Avery Research Center for African American 
History and Culture, College of Charleston, Charleston, SC, USA.; Bernice 
Robinson standing photograph, Undated, Bernice Robinson papers, Box 3, 
Folder 3, Avery Research Center for African American History and Culture, 
College of Charleston, Charleston, SC, USA.; The Crisis, January 1962 
cover, J. Arthur and MaeDe Brown papers, Oversize Box 2, Avery Research 
Center for African American History and Culture, College of Charleston, 
Charleston, SC, USA.; The Crisis, June-July 1962 cover, J. Arthur and 
MaeDe Brown papers, Oversize Box 2, Avery Research Center for African 
American History and Culture, College of Charleston, Charleston, SC, USA.; 
The Crisis, August-September 1964 cover, J. Arthur and MaeDe Brown 
papers, Oversize Box 2, Avery Research Center for African American 
History and Culture, College of Charleston, Charleston, SC, USA. 

Page 8: Bernice Robinson reading photograph, Undated, Bernice Robinson papers, 
Box 3, Folder 19, Avery Research Center for African American History and 
Culture, College of Charleston, Charleston, SC, USA. 

Page 10: Sewing class photographs, Undated, Bernice Robinson papers, Box 3, 
Folder 19, Avery Research Center for African American History and 
Culture, College of Charleston, Charleston, SC, USA. 



58 

Page 11: Modern Practice Book in Arithmetic cover, 1953, Bernice Robinson 
papers, Box 3, Folder 16, Avery Research Center for African American 
History and Culture, College of Charleston, Charleston, SC, USA.; "Why 
Vote? The ABC's of Citizenship" pamphlet, 1958, Bernice Robinson 
papers, Box 3, Folder 16, Avery Research Center for African American 
History and Culture, College of Charleston, Charleston, SC, USA. 

Page 12: Letter from My les Horton to Bernice Robinson, January 26, 1957, Bernice 
Robinson papers, Box 3, Folder 1, Avery Research Center for African 
American History and Culture, College of Charleston, Charleston, SC, 
USA. 

Page 13: Adult Citizenship School, Wadmalaw Island class outline, Undated, 
Bernice Robinson papers, Box 3, Folder 16, Avery Research Center for 
African American History and Culture, College of Charleston, Charleston, 
SC, USA. 

Page 14: Handwritten notes about Edisto Island Adult School, page 1, Undated, 
Bernice Robinson papers, Box 3, Folder 16, Avery Research Center for 
African American History and Culture, College of Charleston, Charleston, 
SC, USA. 

Page 15: Bernice Robinson teaching at a Highlander Voter Education Workshop 
photograph, Undated, Bernice Robinson papers, Box 3, Folder 19, Avery 
Research Center for African American History and Culture, College of 
Charleston, Charleston, SC, USA. 

Page 16: Schedule for Training Workshop, April 12-15, 1961, pages 4-5, Septima P. 
Clark papers, Box 7, Folder 10, Avery Research Center for African 
American History and Culture, College of Charleston, Charleston, SC, 
USA. 

Page 17: Septima P. Clark SCLC business card, Undated, Septima P. Clark papers, 
Box 8, Folder 1, Avery Research Center for African American History and 
Culture, College of Charleston, Charleston, SC, USA.; Dorothy Cotton, 
Annelle Ponder, Septima P. Clark in Mississippi photograph, February 
1963, Septima P. Clark papers, Box 16, Folder 10, Avery Research Center 
for African American History and Culture, College of Charleston, 
Charleston, SC, USA. 

Page 18: SCLC Citizenship Workbook cover, Undated, Bernice Robinson papers, 
Box 5, Folder 3, Avery Research Center for African American History and 
Culture, College of Charleston, Charleston, SC, USA. 

Page 19: SCLC Citizenship Workbook, page 1, Undated, Bernice Robinson papers, 
Box 5, Folder 3, Avery Research Center for African American History and 
Culture, College of Charleston, Charleston, SC, USA. 

Page 20: SCLC Citizenship Workbook, page 2, Undated, Bernice Robinson papers, 
Box 5, Folder 3, Avery Research Center for African American History and 
Culture, College of Charleston, Charleston, SC, USA. 



59 

Page 22: Annual Statistical Report, page 1, 1964, Septima P. Clark papers, Box 8, 
Folder 5, Avery Research Center for African American History 
and Culture, College of Charleston, Charleston, SC, USA. 

Page 23: Black Power Button https://nmaahc.si.edu/object/nmaahc_2013.201.l.36 
(accessed 8 November 2025); "Black Power Rally;' Cleveland Sellers, Jr. 
papers, Box 5, Folder 6, Avery Research Center for African American 
History and Culture, College of Charleston, Charleston, SC, USA.; "The 
Story of SNCC,' Cleveland Sellers, Jr. papers, Box 6, Folder 9, Avery 
Research Center for African American History and Culture, College of 
Charleston, Charleston, SC, USA. 

Page 24: Elizabeth Gethers OAAU dues receipt, July 5th, 1964, James E. Campbell 
papers, Box 4, Folder 25, Avery Research Center for African American 
History and Culture, College of Charleston, Charleston, SC, USA; Ella 
Collins Black Lash receipt, October 6th, 1964, Organization of 
Afro-American Unity (OAAU) collection, Sc MG 752, Schomburg Center 
for Research in Black Culture, Manuscripts, Archives and Rare Books 
Division, The New York Public Library; Air Mail Envelope addressed to the 
OAAU, Organization of Afro-American Unity (OAAU) collection, Sc MG 752, 
Schomburg Center for Research in Black Culture, Manuscripts, Archives 
and Rare Books Division, The New York Public Library. 

Page 25: Images of Malcolm X speaking at the Hotel Theresa, James E. Campbell 
papers, Box 4, Folder 25, Avery Research Center for African American 
History and Culture, College of Charleston, Charleston, SC, USA. 

Page 26: James Campbell Montford Point Marine Congressional Medal program 
image, Vertical Files, "Campbell, James E.;' Avery Research Center for 
African American History and Culture, College of Charleston, Charleston, 
SC, USA.; Photo of young James Campbell courtesy of Dana Campbell. 

Page 27: Photo of James Campbell courtesy of Dana Campbell. 

Page 28: OAAU Newsletter Cover with continents logo, Organization of 
Afro-American Unity (OAAU) collection, Sc MG 752, Schomburg Center for 
Research in Black Culture, Manuscripts, Archives and Rare Books Division, 
The New York Public Library. 

Page 33: OAAU "Join, Join, Join" flyer, James E. Campbell papers, Box 4, Folder 25, 
Avery Research Center for African American History and Culture, College 
of Charleston, Charleston, SC, USA. 

Page 34: Liberation School flyer, James E. Campbell papers, Box 4, Folder 25, 
Avery Research Center for African American History and Culture, College 
of Charleston, Charleston, SC, USA. 

Page 35: Liberation school attendance sheet, October 17th, 1964, James E. 
Campbell papers, Box 4, Folder 25, Avery Research Center for African 
American History and Culture, College of Charleston, Charleston, SC, 
USA. 

https://nmaahc.si.edu/object/nmaahc_2013.201.l.36


60 

Page 37: Yuri Kochiyama, Liberation School class notes December 12, 1964, James 
E. Campbell papers, Box 4, Folder 25, Avery Research Center for African 
American History and Culture, College of Charleston, Charleston, SC, 
USA. 

Page 38: "OAAU Presents Bro. Malcolm X Discussion of his African Trip and the 
Congo Crisis," flyer, James E. Campbell papers, Box 4, Folder 25, Avery 
Research Center for African American History and Culture, College of 
Charleston, Charleston, SC, USA. 

Page 39: Yuri Kochiyama, Liberation School class notes January 16, 1965, James E. 
Campbell papers, Box 4, Folder 25, Avery Research Center for African 
American History and Culture, College of Charleston, Charleston, SC, 
USA. 

Page 40: Yuri Kochiyama, Liberation School class notes January 16, 1965, James E. 
Campbell papers, Box 4, Folder 25, Avery Research Center for African 
American History and Culture, College of Charleston, Charleston, SC, 
USA. 

Page 41: Yuri Kochiyama, Liberation School class notes February 20th, 1965, 
James E. Campbell papers, Box 4, Folder 25, Avery Research Center for 
African American History and Culture, College of Charleston, Charleston, 
SC, USA.; Yuri Kochiyama, Liberation School class notes March 6th, 1965, 
James E. Campbell papers, Box 4, Folder 25, Avery Research Center for 
African American History and Culture, College of Charleston, Charleston, 
SC, USA. 

Page 42: Image of Malcolm X courtesy of Dana Campbell; Yuri Kochiyama, 
Liberation School class notes March 6th, 1965, James E. Campbell 
papers, Box 4, Folder 25, Avery Research Center for African American 
History and Culture, College of Charleston, Charleston, SC, USA. 

Page 43: Yuri Kochiyama, Liberation School class notes March 6th, 1965, James E. 
Campbell papers, Box 4, Folder 25, Avery Research Center for African 
American History and Culture, College of Charleston, Charleston, SC, 
USA. 

Page 44: Yuri Kochiyama, Liberation School class notes March 20th, 1965, James 
E. Campbell papers, Box 4, Folder 25, Avery Research Center for African 
American History and Culture, College of Charleston, Charleston, SC, 
USA.; Norma Davis Liberation School certificate of completion signed by 
Malcolm X, November 22nd, 1964, James E. Campbell papers, oversize 
box, Avery Research Center for African American History and Culture, 
College of Charleston, Charleston, SC, USA.; Pinback button promoting 
Malcolm X Day, https://nmaahc.si.edu/object/nmaahc_2012.159.8 
(accessed 12 November 2025) . 

https://nmaahc.si.edu/object/nmaahc_2012.159.8


61 

Page 45: Ella Collins speaking at Hotel Theresa, James E. Campbell papers, Box 6, 
Folder 34, Avery Research Center for African American History and 
Culture, College of Charleston, Charleston, SC, USA.; OAAU funding letter 
by Ella Collins, Organization of Afro-American Unity (OAAU) collection, 
Sc MG 752, Schomburg Center for Research in Black Culture, 
Manuscripts, Archives and Rare Books Division, The New York 
Public Library. 

Page 46: Image of James Campbell courtesy of Dana Campbell. 

Page 47: "Wherever There is Oppression There is Resistance," James Campbell 
Posters, 1930-2009, Avery Research Center for African American History 
and Culture, College of Charleston, Charleston, SC, USA.; Mao medallion 
from the cover of Tse-Tung, Mao, Selected Works of Mao Tse-Tung Volume 
I (Foreign Language Press of People's Publishing House, 1965). 

Page 48: Bernice Robinson standing in front of a Citizenship School class, undated, 
Bernice Robinson papers, Box 3, Folder 19, Avery Research Center for 
African American History and Culture, College of Charleston, Charleston, 
SC, USA. 

Page 49: "Why Vote?: The ABC's of Citizenship" pamphlet, page 2, 1958, Bernice 
Robinson papers, Box 5, Folder 3, Avery Research Center for African 
American History and Culture, College of Charleston, Charleston, SC, 
USA. 

Page 54: Collage of previously cited images. 

Page 55: "No Weapon Can Defeat a People Decided to Be Free" poster, James E. 
Campbell Posters, Avery Research Center for African American History 
and Culture, College of Charleston, Charleston, SC, USA. 

Page 67: Freedom Bag Food Drive at the Avery Research Center, October 18th, 
2025, courtesy of the Lowcountry Action Committee. 

All other images are graphic design elements from Canva, an online design and 
publishing tool. 



62 

1. Adam Fairclough, Teaching Equality: Black Schools in the Age ofJim Crow, 
(Athens: The University of Georgia Press, 2001), 3. 

2. James Campbell interview as cited in William Sales, Jr., From Civil Rights to 
Black Liberation: Malcolm X and the Organization ofAfro-American Unity, 
(Boston: South End Press, 1994), 120. 

3. Aimee lsgrig Horton, The Highlander Folk School: A History of Its Major 
Programs, 1932-1961 (Carson Publishing Inc., 1989), 42. 

4. Septima Poinsette Clark, Echo in My Soul (E. P. Dutton & Co. Inc, 1962), 61. 
5. Elaine Weiss, Spell Freedom: The Underground Movement that Build the Civil 

Rights Movement (One Signal Publishers/Atria Books, 2025), 16. 
6. Southern Christian Leadership Conference, "Part Ill : A Workshop for Volunteer 

Teachers in the Citizenship Education Program of the Southern Christian 
Leadership Conference, 1965," 93-95, Septima P. Clark papers, Box 8, Folder 4, 
Avery Research Center of African American History and Culture, College of 
Charleston, Charleston, SC, USA. 

7. Weiss, Spell Freedom: The Underground Schools that Built the Civil Rights 
Movement, 78. 

8. Bernice Robinson, Untitled typescript (Undated), 1, Bernice Robinson papers, 
Box 3, Folder 8, Avery Research Center for African American History and 
Culture, College of Charleston, Charleston, SC, USA. 

9. Bernice Robinson, Untitled typescript, 1. 
10. Bernice Robinson, "Text of talk about the Citizenship Training Schools," (1979), 

3, Bernice Robinson papers, Box 3 Folder 8, Avery Research Center for African 
American History and Culture, College of Charleston, Charleston, SC, USA. 

11. Bernice Robinson, "Untitled typescript",1. 
12. Bernice Robinson, "Untitled typescript" 1. 
13. Bernice Robinson, "Text of talk about the Citizenship Training Schools", 3. 
14. Highlander Folk School; ' Schedule for Training Workshop" (1961), 1, Septima P. 

Clark papers, Box 7, Folder 10, Avery Research Center for African American 
History and Culture, College of Charleston, Charleston, SC, USA. 

15. Bernice Robinson, "Text of talk about the Citizenship Training Schools," 4. 
16. Bernice Robinson, "Text of talk about the Citizenship Training Schools," 4. 
17. Bernice Robinson, "Untitled typescript," 1-2. 
18. Bernice Robinson, "Untitled typescript;' 2. 
19. Bernice Robinson, "Text of talk about the Citizenship Training Schools," 7. 
20. Bernice Robinson, "Text of talk about the Citizenship Training Schools," 7. 
21. Highlander Folk School," Schedule for Training Workshop" (1961), 1. 
22. Highlander Folk School," Schedule for Training Workshop" (1961). 
23. Weiss, Spell Freedom: The Underground Schools that Built the Civil Rights 

Movement, 193. 
24. Bernice Robinson, Letter to Myles Horton (June 25, 1961), 1, Bernice Robinson 

papers, Box 3, Folder 1, Avery Research Center for African American History 
and Culture, College of Charleston, Charleston, SC, USA; Septima Clark and 
Bernice Robinson, Letter to Myles Horton (June 19, 1961), 1, Septima P. Clark 
papers, Box 7, Folder 3, Avery Research Center for African American History 
and Culture, College of Charleston, Charleston, SC, USA. 

25. Elaine Weiss, Spell Freedom: The Underground Schools that Built the Civil 
Rights Movement, 209. 



63 

26. Elaine Weiss, Spell Freedom: The Underground Schools that Built the Civil 
Rights Movement, 211. 

27. The SNCC Legacy Project. "Freedom Summer." SNCC Digital Gateway. 
https://snccdigital.org/events/freedom-summer/ (accessed December 22, 2025) 

28. Elaine Weiss, Spell Freedom: The Underground Schools that Built the Civil 
Rights Movement, 303. 

29. Elaine Weiss, Spell Freedom: The Underground Schools that Built the Civil 
Rights Movement, 306. 

30. Peniel Joseph, Waiting 'ti/ the Midnight Hour (New York: Henry Holt and 
Company, 2006), xiii; 5-6; 142. 

31. Stokely Carmichael and Charles V. Hamilton, Black Power: The Politics of 
Liberation in Black America (New York: Vintage Books, 1967), 39; Peniel 
Joseph, Waiting 'ti/ The Midnight Hour, xiii. 

32. Organization of Afro-American Unity, "A Statement of Basic Aims and 
Objectives of the Organization of Afro-American Unity," June 1964, 1, James E. 
Campbell papers, Box 4, Folder 25, Avery Research Center for African 
American History and Culture, College of Charleston, Charleston, SC, USA. 

33. Malcolm X, February 1965: The Final Speeches Edited by Steve Clark (New 
York: Pathfinder, 1992), 118. 

34. Malcolm X, February 1965: The Final Speeches, 193. 
35. Organization of Afro-American Unity, "A Statement of Basic Aims and 

Objectives of the Organization of Afro-American Unity," 1. 
36. Malcolm X, February 1965: The Final Speeches, 160. 
37. Malcolm X, February 1965: The Final Speeches, 160. 
38. James Campbell, "Conversations with Our Donors," 2008, unprocessed 

collection, Avery Research Center for African American History and 
Culture, College of Charleston, Charleston, SC, USA. 

39. James Campbell, interview by Deborah Wright, Charleston, SC, December 13, 
2008, 15, Avery Research Center Lowcountry oral histories, Box 1, Folder 16 
Avery Research Center for African American History and Culture, College of 
Charleston, Charleston, SC, USA. 

40. James Campbell, interview, 9-10. 
41. James Campbell, interview, 22.; Erica Nicole Veal, "Charleston's Own Black 

Shining Prince: James Campbell and the Evolution of African American 
Education;' (Master 's thesis, College of Charleston and the Citadel, 2013), 39, 
ProQuest (1554812). 

42. James Campbell, interview, 1. 
43. Erica Nicole Veal, "Charleston's Own Black Shining Prince: James Campbell 

and the Evolution of African American Education," 44. 
44. Erica Nicole Veal, "Charleston's Own Black Shining Prince: James Campbell 

and the Evolution of African American Education," 41. 
45. "James E. Campbell, Curriculum Vitae," Vertical File Collection; "Campbell, 

James E.," Avery Research Center for African American History and Culture, 
College of Charleston, Charleston, SC, USA. 

46. Organization of Afro-American Unity, "A Statement of Basic Aims and 
Objectives of the Organization of Afro-American Unity," 2. 

47. James Campbell, "Conversations with Our Donors." 
48. James Campbell interview by Deborah Wright, 28; James Campbell, 

"Conversations with Our Donors." 

https://snccdigital.org/events/freedom-summer


64 

49. Friedrich Engels, Socialism: Utopian or Scientific (Foreign Language Press: 
Paris, 2020), 58-61; 65. 

50. Friedrich Engels, Introduction to Wage Labour and Capital, Neue Rheinische 
Zeitung, April 5-8 and 11, 1849 
htt1:2s://www.marxists.org/archive/marx/works/1847/wage-labour/intro.htm 
(accessed 23 October 2025); Karl Marx, Capital: A Critique of Political 
Economy Volume I trans. Ben Fowkes (Penguin Books: New York, 1982), 712. 

51. Friedrich Engels, Socialism: Utopian or Scientific, 62; Karl Marx, Contribution 
to the Critique of Political Economy (Progress Publishers, Moscow, 1977), 
htt1:2s://www. marx ists.o rg/arch ive/marx/works/1859/c riti q u e-1:20 l-
econ o my/preface.htm (accessed 23 October 2025) .; Mao Tse-Tung, On 
Contradiction: A philosophical essay on dialectics, directed against 
dogmatism (International Publishers, New York, 1953), 50. 

52. Mao Tse-Tung, On Contradiction: A philosophical essay on dialectics, directed 
against dogmatism, 50. 

53. Aleksei Leontiev, Political Economy: A Beginner's Course (Co-operative 
Publishing Society of Foreign Workers in the U.S.S.R., 1935), 70. 

54. Freedom Road Socialist Organization, "The Political Program of the Freedom 
Road Socialist Organization," 
https://frso.org/wp-content/uploads/2022/08/frso-program.pdf (accessed 23 
October 2025) . 

55. Karl Marx, Capital: A Critique of Political Economy Volume I trans. Ben Fowkes, 
204; 715. 

56. Yuri Kochiyama's Liberation School class notes February 21, 1965, James E. 
Campbell papers, Box 4 Folder 25, Avery Research Center for African American 
History and Culture, College of Charleston, Charleston, SC, USA. 

57. James Campbell interview by Deborah Wright, 5. 
58. William Sales, Jr., From Civil Rights to Black Liberation: Malcolm X and the 

Organization ofAfro-American Unity, 21. 
59. Yuri Kochiyama's Liberation School class notes January 16, 1965, James E. 

Campbell papers, Box 4, Folder 25, Avery Research Center for African 
American History and Culture, College of Charleston, Charleston, SC, USA; Yuri 
Kochiyama's Liberation School class notes January 30, 1965, James E. 
Campbell papers, Box 4, Folder 25, Avery Research Center for African 
American History and Culture, College of Charleston, Charleston, SC, USA; Yuri 
Kochiyama's Liberation School class notes February 6, 1965, James E. 
Campbell papers, Box 4, Folder 25, Avery Research Center for African 
American History and Culture, College of Charleston, Charleston, SC, USA. 

60. Malcolm X, February 1965: The Final Speeches, 140. 
61. Lydia Lum, "Working Outside the System; ' Diverse: Issues In Higher Education 

22, no. 26 (February 2006), 26. 
62. Lydia Lum, " Working Outside the System; ' 27. 
63. "How Fannie Lou Hamer Challenged a Nation," National Museum of African 

American History and Culture, https://nmaahc.si.edu/explore/stories/how­
fannie-lou-hamer-challenged-nation (accessed 28 October 2025). 

64. James Campbell, "Conversations with Our Donors." 
65. Yuri Kochiyama's Liberation School class notes December 12, 1964, James E. 

Campbell papers, Box 4, Folder 25, Avery Research Center for African 
American History and Culture, College of Charleston, Charleston, SC, USA. 

66. Yuri Kochiyama's Liberation School class notes December 12, 1964. 

https://nmaahc.si.edu/explore/stories/how
https://frso.org/wp-content/uploads/2022/08/frso-program.pdf
https://htt1:2s://www.marxists.org/archive/marx/works/1847/wage-labour/intro.htm


65 

67. Yuri Kochiyama's Liberation School class notes January 9, 1965, James E. 
Campbell papers, Box 4, Folder 25, Avery Research Center for African American 
History and Culture, College of Charleston, Charleston, SC, USA. 

68. Yuri Kochiyama's Liberation School class notes January 9, 1965. 
69. "Not Just a Black Thing: An Asian American's Bond with Malcolm X," NPR 

https://www.npr.org/sections/codeswitch/2013/08/19/209258986/the­
japanese-american-internee-who-met-malcolm-x (accessed 28 October 
2025). 

70. Ella Little-Collins, "OAAU Fund raising Letter, "Organization of Afro-American 
Unity (OAAU) collection, Sc MG 752, Schomburg Center for Research in Black 
Culture, Manuscripts, Archives and Rare Books Division, The New York Public 
Library. 

71. "Social Studies: Afro American Roots" Banks Street College of Education, 
Vertical File Collection, "Campbell, James E.," Avery Research Center for 
African American History and Culture, College of Charleston, Charleston, 
SC, USA. 

72. Haynes Johnson, The Age ofAnxiety: McCarthyism to Terrorism (Orlando: 
Harcourt, Inc., 2005), 4; 14; 20-22; James L. Gibson, "Intolerance and Political 
Repression in the United States: A Half Century After McCarthyism," American 
Journal of Political Science, 52, no.l (2008): 96; Ward Churchill and Jim 
Vander Wall, The COINTELLPRO Papers: Documents From the FBl 's Secret 
Wars Against Dissent in the United States (Cambridge: Southend Press, 1990), 
ix. 

73.James Campbell, interview by Deborah Wright, 67. 
74. Mao Tse-Tung, "On Coalition Government," Selected Works, Vol. Ill, (Foreign 

Language Press of People's Publishing House, 1965), 257. 
75. "Some Points on the Mass Line," Freedom Road Socialist 

Organization https://frso.org/main-documents/some-points-on-the­
mass-line (Accessed November 9, 2025) . 

76.Elliot Wigginton, Refuse to Stand Silently By: An Oral History ofGrass Roots 
Social Activism in American, 1921-1964 (Double Day, 1991), 300. 

77. Elliot Wigginton, Refuse to Stand Silently By: An Oral History ofGrass Roots 
Social Activism in American, 1921-1964, 301. 

78. Septima P. Clark, "The Vocation of Black Scholarship: Identifying the Enemy," 
Undated, 5-6, Septima P. Clark papers, Box 3, Folder 48, Avery Research Center, 
College of Charleston, Charleston, SC, USA. 

79. "The State of Racial Disparities in Charleston County, South Carolina 
2000-2015," Avery Research Center for African American History and Culture 
(College of Charleston, 2017), 3. 

80. "Walter Scott family marks a decade since fatal North Charleston police 
shooting," Live 5 News https://www.live5news.com/2025/04/04/walter-scott­
family-marks-decade-since-fatal-north-charleston-police-shooting/ 
(accessed October 30, 2025) . 

81. "North Charleston police demote, suspend officer who detained teen 
selling Palmetto roses," The Post and Courier https://www.postandcourier 
.com/news/crime/north-charleston-police-demote-officer­
palmetto-roses/article_37d42ede-46dd-4e9d-8932-631664413a43.html 
(accessed October 30, 2025) . 

https://www.postandcourier
https://www.live5news.com/2025/04/04/walter-scott
https://frso.org/main-documents/some-points-on-the
https://www.npr.org/sections/codeswitch/2013/08/19/209258986/the


66 

82. "Family files new lawsuit over man's death in Al Cannon Detention Center, 
alleges neglect," ABC News 4 https://abcnews4.com/news/local/family­
files-new-lawsuit-over-mans-death-in-custody-alleges-neglect-james­
b-moore-ii-dangelo-brown-sheriff-al-cannon-detention-center-wciv-abc­
news-4-01-03-2025 (accessed October 30, 2025) . 

83. "Locked Out 2024: Four Million Denied Voting Rights Due to a Felony 
Conviction," The Sentencing Project, 
https://www.se ntenci ngproj ect.o rg/reports/locked-out-2024-fou r-m i lli on-
d en i ed-voting-rights-d u e-to-a-felony-convicti on/ (accessed October 30, 2025) . 

84. "The State of Racial Disparities in Charleston County, South Carolina 
2000-2015," Avery Research Center for African American History and Culture, 
12. 

85. "The State of Racial Disparities in Charleston County, South Carolina 
2000-2015," Avery Research Center for African American History and Culture, 
10. 

86. "The State of Racial Disparities in Charleston County, South Carolina 
2000-2015,"Avery Research Center for African American History and Culture, 
32. 

87. "The State of Racial Disparities in Charleston County, South Carolina 
2000-2015,"Avery Research Center for African American History and Culture, 
9; 23-27. 

https://www.se
https://abcnews4.com/news/local/family


67 

Erica Veal is an archivist and heritage interpreter. She is a 

co-founding member of the Lowcountry Action 

Committee and the Charleston Community Service 

Organization. She is also a board member of the National 

Alliance Against Racist and Political Repression. 

Nate Hubler is an archivist, a member of the Lowcountry 

Action Committee Solidarity Network and the Elbit Out of 

South Carolina Coalition. 








	Front cover
	Inside front cover
	Introduction
	Citizenship Schools
	"I'm not a teacher. We're here to learn together."
	From Teaching Students to Teaching Teachers
	Education for Liberation
	A Foundation of Historical Materialism
	"We must prepare a way for those who come after us"
	The Demise of the OAAU
	Reaching for Liberation
	Further Reading
	Image Citations
	Endnotes
	About the Authors
	Notes
	Back cover



